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Many stereotypes surround 

children diagnosed with autism, 

and they tend to be categorised 

as differences in socialisation 

and emotional skills. 



Definition of Autism

Autism is a term used to describe a 

neurological difference in brain 

development that has a marked 

effect on how a child develops.



Broca’s area of the brain



Autism

Autism is a 

different 

way of being 

rather than a 

‘deficient’ or 

‘disordered’ way 

of being.





Difference or Diversity?



Autistic people have differences in 

three areas of development. These are:



What increases levels of anxiety 

for autistic children?



What stops neuro-typical people from

feeling anxious all of the time?

• Naming emotion/feeling and sharing responsibility to seek 

comfort

• Seeing the bigger picture and putting a situation in 

perspective 

• Keeping safe by observing and adjusting body 

language/behaviour accordingly

• The environment is comfortable and there is sufficient time 

to process information 

• Understanding verbal communication and inference

• Rationalising abstract thinking 







Autism and anxiety are not separate 

entities … 
External presentation may not show the extent of anxiety. 

Like autism, anxiety can …

• Be invisible

• Be masked 

• Be hidden 

• Present itself as a mental health condition 





Successful 

strategies

Don’t insist on 

eye contact

Be consistent

Control the 

environment. Don’t 

over stimulate

1 instruction at a 

time

Task sheets for 

multiple 

instructions

Be visual: use objects, 

pictures, photos, 

writing, symbols and 

signs

Warn when things are 

about to change

Avoid distractions

Use child’s name 

first

Say what to do, not 

what not to do

Use simple 

language

Give time to 

respond

Model/ 

showing what 

to do

Say exactly 

what you mean

Supporting communication



Successful 

strategies
Look at expected 

and unexpected 

behaviour, e.g. 

social behaviour 

mapping 

Teach the skill 

required for social 

interaction 

Provide structure 

to a unstructured 

environment 

Be visual: use objects, 

pictures, photos, 

writing, symbols and 

signs

Socially Speaking 

Group, Social Stories, 

Comic Strip

Offer a quiet, 

supportive 

environment to 

practice skill

Say what to do, not

what not to do

Check 

clarification 

Model 

appropriate 

interaction 

Make 

rules/expectations

clear

Equip children 

with subtle 

tools to seek 

support

Supporting social understanding 



Supporting the processing of information

• Visual frameworks 

• Allow 6-10 seconds processing time 

• Offer adapted timetables – e.g. timetable for a Monday not the whole week – recognise students might need to 

be taught the skills to use them

• Provide clear routines throughout the day

• Support and utilise special interests. Consider allowing time in the day for a student to be able to access this

• Have strategies in place to deal with sudden change

• Provide opportunities for practical working to consolidate learning

• Support students with difficulties in organisation- offer areas for them to store belonging, offer peer support, 

provide checklists, resource lists

• Make homework and expectations clear and explicit.  Ask students to read it back, use visual supports. 

• Point out when you really need them to listen and retain information

• Support the passing of time – if appropriate use a timer



Learning support
• Provide routine and structure – prepare for change (visual timetable)

• Break down tasks into smaller steps, e.g. a task sheet

• Make learning concrete, contextual and visual – supplement the written/verbal 

word with visual aid 

• Check understanding. Might not ask for help or be avoidant to mask difficulty

• Offer tools to allow girls to ask for help, e.g. timeout cards/prompts

• Pre-teach different concepts to improve confidence

• Incorporate their special interests

• Consider using ICT to enable writing – e.g. they might prefer touch-typing

• Build flexibility in making mistakes and re-drafting work for those who seek 

perfectionism 

• Offer guided choice to those who might like to be in control 

• Support with all transitions, e.g. activity – activity, lesson – lesson

• Praise and reward to motivate

• Allow processing time, e.g. slowly count to 10 – but might need to be longer



Adult Role

Enabling
positive 

interaction

Stay calm

Have a 

sense of 

humour

Be positive Plan ahead Be 

consistent

Provide 

structure

Use visual 

clarification 
Understand 

the autism

Persevere;

be flexible 

Be patient
Use simple 

language
Use 

appropriate 

rewards



In some families autism may affect more than one individual, though this 

is not a truism. Parents and siblings of autistic children might also be 

autistic without actually meeting the criteria for an autism.

Autism runs in families



People with autism are loners who 

don’t need or seek relationships …

Autistic people do find social communication and understanding 

relationships a challenge. 

Despite this, the presence or proximity of an adult or other person is often 

key to their emotional regulation and ability to function. 



Autistic people don’t easily 

understand people’s thoughts and 

feelings

Probably the most well-documented research finding is that autistic people 

typically have difficulty in understanding another person’s point of view and 

feelings.



More boys are diagnosed 

as autistic than girls 

Four times as many boys are diagnosed as autistic as girls, though 

research is underway to look at whether doctors are missing diagnosing 

girls with the story.



Autistic people have below 

average intelligence

The intellectual functioning of autistic people is generally within, and in some 

cases well above, the normal range. Autistic children usually attend 

mainstream schools.

They may still have difficulties in coping with everyday situations, and for this 

reason not achieve their full potential.



An autistic person can experience extreme 

sensory sensitivities affecting their 

everyday life

“What I do realise is that I do not see the world as others do. Most people 

take the routines of life and day to day connections for granted. The fact 

that they can see, hear, smell, touch and relate to others is ‘normal’. For 

me, these things are often painfully overwhelming, non-existent or just 

confusing."


